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INTRODUCTION 
 
The purpose of tonight’s activity is to provide an overview of the school district as reported in our 
2018-19 Annual Report and this year’s operational plan for the district.  In addition, after the State of 
the Schools Address, we will break out into focus group discussions for the District to receive feedback 
from the community on components of the District’s five-year Multi-Tiered System of Supports-
Behavior (MTSS-B) plan. 
 
Fargo Public Schools developed a five-year MTSS-B plan that provides a strategic vision for providing 
social-emotional supports to all students in Fargo Public Schools. This plan includes key components 
and practices that will be implemented at all buildings over the next five years. Three components of 
the plan include restorative practices, trauma-informed schools, and embedded social and emotional 
learning curriculum. Parents and community members will provide insight on these topics and help the 
district develop an implementation and communication plan that will be used as we execute the five-
year MTSS-B plan.  
 
We are excited about the possibilities for our district and what the future holds.  Our mission is to 
educate and empower all students to succeed.  To meet that mission, it is important that we continue 
to engage in thoughtful discussions about our district with the community we serve.  We thank you for 
taking the time to join us for the 2019-20 State of the Schools Address and Public Focus Group.   
Working together, we can create a better future for the students we have the privilege of serving.   
 
Sincerely, 

   
   
 

Rupak Gandhi     Robin Nelson 
Superintendent   Board of Education, President 
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PUBLIC FOCUS GROUP DISCUSSION QUESTIONS 
 

The School Board and administration value your input as part of their strategic decision-making to 
ensure the continuation of high-quality education within the Fargo Public Schools.   
 
To participate in the public focus group, please review the information provided for you in this 
packet.  Please be prepared to share your input with the members of your discussion group.  The 
discussion questions are listed below.   
 
 

Public Focus Group Questions Topic 1 – Restorative Practices 
Question #1: What benefits do you feel restorative practices bring to our students? 
 
Question #1a: What more could FPS do to help parents and guardians understand restorative 

practices? 
 
 
Public Focus Group Questions Topic 2 – Trauma-Informed Schools 
Question #2: What are the benefits of trauma-informed schools? 
 
Question #2a: What more could FPS do to help parents and guardians understand trauma-informed 

schools? 
 
 
Public Focus Group Questions Topic 3 – Social and Emotional Learning 
Question #3: What benefits do you feel come from having social and emotional learning (SEL) in Fargo 

Public Schools? 
 
Question #3a: What more could FPS do to help parents and guardians understand social and emotional 

learning?  
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DISCUSSION QUESTIONS BACKGROUND INFORMATION  
 
Fargo Public Schools’ mission is to achieve excellence by educating and empowering all students to 
succeed. Success includes growth in academic and social-emotional learning. A five-year plan was 
created to implement Positive Behavioral Interventions and Supports (PBIS), which includes restorative 
practices, trauma-informed practices, and Social-Emotional Learning (SEL) to support the behavior of 
all students. The plan assists buildings and the district with planning professional development 
opportunities for educators, identifying key indicators to monitor the implementation, and guides the 
allocation of needed resources to buildings. 

 

 Component 2019-2020 2020-2021 2021-2022 2022-2023 2023-2024 

Elementary 

Trauma-Informed 
Schools Training  

All buildings 
Complete 

All buildings 
Complete 

All buildings 
Complete 

All buildings 
Complete 

All buildings 
Complete 

PBIS Training Tier 1; Year 2 with 
RP Tier 2 & 3 with RP Sustaining the tiers Sustaining the tiers Sustaining the 

tiers 

Restorative 
Practices 

Proactive 
Elements; Tier 1 

Responsive 
Elements; Tier 2 & 3 
Facilitator Training 

Sustaining RP in the 
tiers 

Sustaining RP in the 
tiers 

Sustaining RP in 
the tiers 

SEL Classroom 
Instruction 12 of 14 buildings All buildings All buildings All buildings All buildings 

 

Middle Level 

Trauma-Informed 
Schools Training  

All buildings 
Complete 

All buildings 
Complete 

All buildings 
Complete 

All buildings 
Complete 

All buildings 
Complete 

PBIS Training Tier 1; Year 1 Tier 1; Year 2 with 
RP Tier 2 & 3 with RP Sustaining the tiers Sustaining the 

tiers 

Restorative 
Practices  Proactive Elements; 

Tier 1 

Responsive 
Elements; Tier 2 & 3 
Facilitator Training 

Sustaining RP in the 
tiers 

Sustaining RP in 
the tiers 

SEL Classroom 
Instruction 

Curriculum Writing 
and Pilot All buildings All buildings All buildings All buildings 

 

High School 

Trauma-Informed 
Schools Training  

2 buildings 
complete     

PBIS Training Administrator 
Training Tier 1; Year 1 Tier 1; Year 2 with 

RP Tier 2 & 3 with RP Sustaining the 
tiers 

Restorative 
Practices   Proactive Elements; 

Tier 1 

Responsive 
Elements; Tier 2 & 3 
Facilitator Training 

Sustaining RP in 
the tiers 

SEL Classroom 
Instruction  Curriculum Writing 

and Pilot All buildings All buildings All buildings 
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Restorative Practices  
Positive Behavioral Interventions and Supports (PBIS) is a nationally recognized framework for shifting 
school culture from punitive to culturally responsive and positively reinforcing. Students and staff 
collaborate in targeted school-wide positive behavioral expectations that are culturally informed and 
positively reinforced throughout the school day. Minor and major disciplinary infractions are clearly 
specified as well as associated interventions designed to teach, reteach, and reinforce the skills needed 
to meet positive expectations. Nationwide data on schools implementing PBIS indicate an average of 
40% reduction of disciplinary events.  
 
Restorative practices are a set of peacemaking practices that build relational trust and offer an 
alternative to punitive discipline. Infractions are viewed through the lens of “harm” and interventions 
are targeted to help the student and community both assess and repair the harm that has been 
caused. Restorative practices are utilized in the classroom for community building and to address 
minor harms, by administrators to respond to conflict and to repair more serious harms, as an 
alternative to suspension, and by multi-disciplinary teams to support students re-entering school 
following suspension. Restorative practices address the needs of the victim, offender, and school 
community. 
 
How do PBIS and restorative practices interface to facilitate equitable, safe, and positive conditions 
for learning? 

• PBIS provides a school-wide framework for equity through universal norms for behavior that 
are taught and positively reinforced 

• Restorative practices help build relational trust and community within the classroom between 
students and staff 

• PBIS provides increasingly targeted support for students who are struggling so that they do not 
have to “fail first” to access support 

• Restorative practices help repair harm caused by misconduct, allowing students to remain at 
school and reintegrate into the school community 

• PBIS shifts adult focus from punishing and excluding to teaching and rewarding positive student 
behavior 

• Restorative practices encourage personal reflection, accountability, and healing for both 
students and adults 

• Restorative practices tap into the collective wisdom and skill of the school community to solve 
problems 
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Multi-Tier System of Supports Framework 

 Restorative Practices      PBIS 
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Trauma-Informed Classrooms 
The impact of students’ life experiences on their behavior has garnered increasing attention as schools 
strive to develop more supportive academic environments that help youths manage stress and address 
the needs of at-risk youths to facilitate continued academic engagement.1,2 Few events outside the 
classroom have as profound an impact on multiple domains of student development as traumatic life 
experiences. Trauma is any event experienced by an individual that is physically or emotionally harmful 
because the individual perceives his life or the life of someone he loves as threatened (see Sidebar 1, 
Trauma). An estimated 25% of youths in the general population have experienced a traumatic event 
and nearly 75% of youths involved with the juvenile justice system.1,3 In addition to traumatic life 
events, youths also face adverse childhood experiences and daily stressors that might further 
compromise their ability to navigate the academic and behavioral requirements of a school setting. 
Understanding youths’ responses to these challenges and having trauma-informed responses are 
essential for educators aiming to maximize students’ academic and social-emotional potential.  
 

1 TRAUMA: Trauma is defined as any event that is experienced by an individual as physically or 
emotionally harmful because the individual perceives his life or the life of someone he loves as 
threatened. Traumatic events include: Community violence, Domestic violence, Sex trafficking, 
Serious medical illness, Natural disasters, Neglect, Physical abuse, Displacement and refugee 
trauma, School violence, Sexual abuse, Terrorism, Loss of a loved one/ traumatic grief, and 
Psychological maltreatment. 

 
The range of student responses to traumatic life events varies based on individual and environmental 
factors. Traumatic life experiences often disorient an individual by distorting perceptions of the world 
and creating a profound sense of unsafety.4 Some youths who experience traumatic life events display 
minimal adverse reactions because individual and environmental protective factors are present that 
support an ongoing sense of safety while fostering resilience— an ability to remain intact after 
challenging life experiences.5 In addition to resilience, some youths recover from traumatic life 
experiences more quickly due to the presence of these individual and environmental factors (see 
Sidebar 2, Individual and Environmental).  
 

2 INDIVIDUAL AND ENVIRONMENTAL: Individual and environmental factors that foster 
resilience and recovery are internal and external resources that help youth who have 
experienced trauma manage their reactions to traumatic experiences in a healthy manner: 
Problem-solving and stress management skills, Connection with healthy support systems (e.g., 
family, faith-community, clubs, etc.), Finding meaning and hope in difficult situations, Family 
modeling a healthy response to stressful life events, Preserved feeling of control, 
Responsiveness from a support system when experiencing trauma, Access to mental health 
resources, and School connectedness. 

 
The aim of a trauma-informed classroom is to infuse an understanding of the impact of trauma and 
adverse life experiences on students into the classroom culture and promote a physically and 
psychologically safe environment to foster student growth. More specifically, psychological safety 
refers to individuals’ inner sense that they are safe because of their ability to feel capable of managing 
stressors or connecting with someone else who can help the individual manage stressors that make her 
feel unsafe. From an organizational perspective, implementing a trauma-informed approach, “realizes 
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the widespread impact of trauma and understands potential paths for recovery; recognizes the signs 
and symptoms of trauma in [individuals] involved in the system; responds by integrating knowledge 
about trauma into policies, procedures, and practices; and seeks to actively resist re-traumatization” 
(Substance Abuse Mental Health Services Administration [SAMHSA], 2016).6 While administrators and 
school policy-makers are generally responsible for establishing trauma-informed practices school-wide, 
educators play an integral role in developing a classroom structure that promotes safety, appropriately 
uses disciplinary action and related resources such as school resource officers, and helps students 
manage overwhelming responses to stress—the heart of a trauma-informed approach. 
 
Pickens, I. B., PH.D., & Tschopp, N., LCSW-S. (2017).     

NCJFCJ_SJP_Trauma_Informed_Classrooms_Final.pdf - technical ASSISTANCE Bulletin TRAUMA-
INFORMED classrooms. Retrieved December 02, 2019, from 
https://www.coursehero.com/file/33559799/NCJFCJ-SJP-Trauma-Informed-Classrooms-
Finalpdf/ 

 
 
 
 
 
Social and Emotional Learning (SEL) 
What is SEL? 

Collaborative for Academic, Social, and Emotional 
Learning (CASEL) defines Social and Emotional 
Learning (SEL) as the process through which children 
and adults understand and manage emotions, set 
and achieve positive goals, feel and show empathy 
for others, establish and maintain positive 
relationships, and make responsible decisions. 
Educators work with students through classroom 
meetings and activities to develop self-awareness, 
self-management, social awareness, relationship 
skills, and responsible decision-making. Project-
based learning is one way to provide authentic 
learning experiences for students to enhance their 
social and emotional learning. 
 
 

CASEL. (n.d.). Retrieved December 02, 2019, from https://casel.org/  
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